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ABSTRACT

. The issue of whose "facts" and whose perspective will
control classroom discussions of sociil questions tends to surface in
one of two related ways: (1) in connection with efforts to mandate
the content of the instructional matter, and (2) in connection with
attacks on teachers whose instructional material contains facts or
evaluations offensive to a powerful social group or interest. A
Listorical survey of the political monitoring of those who would give
instruction concerning the ethics of social action, with focus on the
ethics of communication, indicates a rediscovery after World War I of
the importance of the athical communication practices in democratic
politics. The popularity of critical propaganda studies in colleges
and univergities during the mid-1930s8 was a short-lived phenomenon,
however, and in the increasingly tense political atmosphere of 1939
to 1941, opponents of education who probed social ethics often
branded ethical analysis as part of a conspiracy to undermine
dominant American institutions. In the 1940s and 19508, forces
opposed to critical social analysis levied charges against educators
and textbooks. The place of ethics in present day classrooms is, at
best, ambiguous. While the upheavals of the 1960s and 1970s created a
renewed acceptance of inquiries into the nature of modern society,
the politics of receni years has seen the anti-critical trends
continue, although now in the form of pressure from a variety of
social groups harboring strong political opinions about what should
and should not be taught. (ETH)
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Whose Ethics in the Clasgsroom? On the Politics of Ethics

We in the field of speech communication are familiar
with the notion t.at politice poses ethical problems. The
correaponding cvolitical aspects of ethios are less often
considered, bu\ egually deserving of attention. To
state the guest. "whose ethiocs in the classrooa?” is to
raise tba issue .. whose "facts" and whose perspective will
control classroom discussions of social questions. This
issue tends to surface in one of two related ways: (1) in
connection with efforts to mandate the content of instruc-
tional matter, and (2) in vonnection with attacks on
teachers whose instructional material contains facts or
evalustions offensive to a powerful social group or inter-
est. This paper presents an historical survey of the
political monitoring of those who would give instruction
concerning the ethics of social action, with fcous on the
ethios of comaunication. This paper begins by noting the
rediscovery, after World War I, of the importanoce of ethical
communication practices in democratic politics. The
remainder of the paper surveys the continuing tendency for
powerful foroes to keep watch on the efforts of educators to
offer instruction that evaluates the ethics of political and
social practioces.

oo tion Bthic

Bthical practices of communication were not an impor-
tant aspect of the rationalist political theories that
dominated late nineteenth century American pol! ical
science. The premier textbook in government., L. :d Bryce's

presented politics ss a process
by which the electorate rationally ident ied and communi-
cated wishes to elected officials. Bryce's theory that
public opinion wes autonomous and supreme left no room for
the idea that the public might itself be controlled through
propeganda campaigns or through adulteration of news.1l
Presented in this form, the ethics of politios and society
was a self-regulating mechanism in which ‘he public spontan-
eously corrected abuses.

By the time of American entry into Werld War I, the
orthodox view of politics as the ritional formation,
expression, and execution of public opinior was on the
decline. Realist writers, known collectively as the
muckrakess, had done much to dispsl the nction that society
and politics simply reflected the wishar of demooratic
majorities. In perticular, Will Irwir's series of fifteen
articles for Collier's magasine in 1311 brought attention
to the actual process by which the svents became printed
news. Irwin, who drew from his ou. ¢vperiences as a
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reporter, and who interviewed prominent reporters and
editors, cited various influences that colored journalistic
copy. These included (1) the influence of advertisers, who
of ten were given special favors by publishers, (2) the
tendency for editors to associate with and take on the
social attitudes of the wealthy, and (3) the occcasional
instances of business obtaining favorable coverage through
outright bribery.2 At about the same time as Irwin was
desoribing the realities of political communication. Graham
Wailas' book, Humen Nature in Politics, wesc calling atten-
tion to other weaknesses in ratiomalist views of politicol
decision meking. BS8pecifically, Wallas contended that "the
empirical art of politics consists largely in the oreation
of opinion by the deliberate exploitation of subconscious
non-rational inference."3 In the decade before the Great
War, as crowd psychology and Freudian psychoanalysis gave
new credence to Wallas' views, the . -ignificancw of ethicsl
questions in politios incressed. If prlitics was not simply
the rationul art of applying fact to judgment, if the
choiocer by reporters, editors, and vo.ers were subject to
nonrational influence, then the ethics of political commun-—
ication and choice was of comsiderabie moment.

The Great War of 1914 1917 supplied the conclusive
evidence that both broke the dominance of rationalism in
political theory, and also created a conscious interest in
how matters of socio-political ethios were treated in the
ocurriculum. During the wer., all belligerents establ ished
departments to persuade domestic snd foreign audiences of
the rightneas of the nations’ wer policies. Pursued on a
scale never before witnessed, these propaganda efforts
eventually brought into view the ethical problems for
democratic governmeat that were posed by techniques and
tochnologies of mesc persussion. In the United SBtates,
awareness of the social problem of propaganda rrew slowly
between 1914 and 1917. Americsn opinion leadrcs were
aware of the contest of pamphleteering waged beiween
supportess of Gecmeny and Britain during 1914 and 1915, a
canpaign that shifted comolu—ively against Germany after the
sinking of the passenger linec, Lugpitania, by s German
submerine.4 By 1916, various sinister activities of pro-
Cezmen agents and propegandists in the United States were
becoming metters of public kmowledge., including efforts to
foment strikes in Americsn plants produoing war materiel for
the Allies, and efforts to purchase newspapers. When the
United States enteszed the war, thees activities were widely
Fublicised in government pemphlets and, later. in Concres-
sionel heerings.5 While the extensive British propaganda
campaign was not yet seen in sinister terms by Americans.
the German program, which mized publicity and sabotage., had
brought the tarm propaganda, previously a relatively
neutral expressien, into disrepute.

While the competing propagands campaigns of the Allies
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and the Central Powers had entered the public's conscious-
ness in various ways, it was America's own U.8. Committee on
Public Information that oreated the irmediste context for
postwar unsase about mass persuasion. Created by Woodrow
Wilson to rally the nation behind the war effort, the CPI
reached out to Americans in every way perm‘“ted by the
technology of the times. The CPI produced ens of millions
of pamphlets., established & vast war news service. sent out
75,000 Four Minute Men speakers to address audiences between
movie features and on other occasicns., distributed posters
to every corner of the nation, prepared films, and placed
millions of donated advertising messages in various periodi-
cals.

The CPI spread both Woodrow Wilson's progressive vision
of a war to spread demooracy., but also propagated themes of
fear and hate. The Committee's pamphlets helped spread
wartime opy manies by suggesting that rumors were the work
of Germen agents, and those who mentioned them probably were
in league with Germany. Many of the Committee's posters
painted vivid picture of Germen soldiers working atrocities
on innocent women and childrean.6 Thus, the committee
contributed to the very atmosphere that tolerated and often
encouraged attacks on anyone thought to be lukewarm in
suppert of the war. MNeny attachs wece retrosctive com-
pPlaints against pre-1917 writings that d4id not now conform
to new dogmes abovt a werld divided into absolutely good and
absolutely evil nations. The war saw the inauguration of
the now familiar prectice of scrutinising textbeoks for
their adherence to currently fevored socio-political
thought. For instance, a nuaber of high schools banned
books by historian James Harvey Robinson on such grounds as
his having credited Jermeny with a tradition of good
municiple government. Charges of this type became prevalent
enough that the CPI considered esteblishing a division to
handle inquiries about the loyalty of textbook authors.?

At the same time as the CPI's lesders shook their heads
at absurd loyalty charges leveled against textbook authors.
the organisation wes itself endeavoring to reoruit teachers
as propagandists to help build a uniform national opinion on
the war. This action set the stage for postwar worries
about the role of the government and special interests in
presoribing the political oontent of instruction. The CPI's
most direct overture to teachers was through its lstional
fcheol Secrvice bulletin, a publication designed to "promote
national unity by emphasising the obligations of citisen-
ship.” The importance attached to .the CPI's messags to the
schools is evideat from the comment of CPI chairmen, George
Creal., that “if the war with its burdens and losses contin-
ved, the national morale would need the support of a
message that went without fail into every home. "8

In discussing the role of educators as proponents of
the official wartime dogmas, it is important to note that
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educators were, as a whole, eager to get in step with the
CPI's view of the Great War as a contest between absolute
good and abscolute evil. Meny proainsnt historians partici-
pated in the The MNational Board for Historical Service, an
organisation that ocollected data about enemy publications,
and al®o helped prepere the CPI's pamphlets. For the
duration of the wer. this group took over fLiistorvy Teschers
publ ished by the Ameriocan Historial Assocoia-

tion for high school teachers, and offered articles that
perroted popular wartime simplifications about European
histecy.9 The NBHS wes prominent in promoting the War
Issues Courses offered at many American colleges by the War
Department. A syllabus of the War Isswes course at Stanford
University shows that the curriculua contained a liberal
msasuzre of wartime fable——e.g., that World War I began as
part of a German—-Austrian plot--mized with accurate histor-
ical inforsatiomn. 10

In the months after ths Acrmistios that ended the Great
Wer, both educators and the gencral public soon came to
regret many aspects of their wertime enthusissms. Public
disillusionment with the war spreed as repocts of German
atrocities gradually became discredited. as meny war
supporters compared the ideslism of Wilson's 14 Points to
the seslf-defeating nershaess of the Versailles treaty, as
sany Amsricans felt guilt for their wartime intolerance. and
8s American historians helped dispel waztime myths of the
Great Wer's origins by reporting findings from the war
archives of the fallen Russian, Germen, and Austrian
regimes. Sharing the growing postwar mood of disillusion-
ment, American educators ssw propaganda as the explanation
for the aztiun’s conversicn and adherence to wartime
attitudes that, in retrospect, seemed insccurate. The new
tendenoy to view publications of the Allies and of the CPI
as propagenda led intelleetuals. such as Welter Lippmenn, to
discuss ethical communication as s prarequisite for demoocra-
tic governmeat in the medecrn industrial world. Reflecting
on wactimo distortions., Lippsaan wrote that protecting the
integrity of tho news wes indespensible if the public was to
have the means to intelligently exercise political rights. 1l

Major academicians gquickly picked up the theme of
projeganda as a modern social problem. Pointing out
historical distortions in the treatment of recent political
history in a Syllabus of the World War issued to principals
in New York City, Charles Beard wrote of the dangers posed
by propaganda disguised as education. 12 F.H. Hodder, in an
sddress the joint convention of the American and Mississippi
Valley Historical Societies, enjoined historisns to examine
vhether their own fiald's writings presented as facot the
pcopagandas issued by partisans during various historicsl
disputes. 13 Soon educators were recommending that students
and the general public be taught to critically examine
various propagandas competing for their attention. 14 The
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dramatic rise of tha communication industry during the
19208 leant a sanse of urgency to those concerned about the
ethics ol mass persuazion. The wartime work of the CPI's
advertising specialists had increesed the visiblity and
prestige of advertising, and sxpenditures by advertisers
soared. The field of public relations received a similar
boost, as thousands of former CPI workers entered the realm
of private business. Academicians, too., began to find
opportunities for consulting, and a group of psychologists
founded a firm for this express purpose. 15 MNeny educators
worr ied over the cffeots on the public of the new floods of
publ teity. Concern about the ethics of modern masss persua-
sion wers furthered by the occasional exposure of outright
dishonesty, such as the campaign by the Netional Electric
Light Assuciation to subsidise textbook writers and news-—
paper editors im return for texts and articles thst favored
private ownership of electric power plants. 16

The 19208 and 19308 saw the emergence of a considersble
body of educational literature dealing with propaganda as 8
social pcoblem. The subject was treated in major academic
journals, and entries in Pewohological Abstrects indicate
the incressing at:ention paid to propeganda by social
scientists. Concern about dishoasst communiocation reached
a highpoint during the mid-1930s. The publication in 1935
of the Social Sciense Research Council's comprebensive
bibl iography oa propaganda shows that the subjeot was
central to academic thought.17 By the mid-30s, major
textbooks on propeganda were widely used in universities.
and articles on propeganda anclysis were fregqueatly found in
literature aimed at secondary school teachers. 18

The culsisatioa of the propagenda anslysis movement
among educetors wes the founding in 1937 of the Institute
foxr Propegands Aneigsis. Oxganised by Columbia University's
Clyde R. Millez, the Institute was a private venture funded
chiefly throwgh the Bdward A. Filene Goodwill Fund. Mililer
recruited an sdvisory board that included a number of
establ ished 2cadenic stars, such as Charles A. Bearxd, Robert
8. Lynd, and Janmes T. S8hotwell, and also included such
rising figures as Bdger Dele, Leonacrd Doeb, and Alfred
MoClung lee. The Institwte published Propagands Analvmis. »
monthly bulletin that contained botl a feature article.
giving either & method fec analysing propagands or a case
study of its operation, and an educatiocnal section stressing
the application of psopegande anelysis to current events.

- was sent monthly to an eventual 10,000
subsczibecs. and an estimated one million children received
instruotion besed on the Institute's materials.19 The
Inet itute alsc published two book-length studies, one an
anslysis of Father Cherles Coughlin's political sermons on
radio, the other, s study of coapetiting wer propagandas by
Britain and Germeny in 1940.20 As practiced by the Insti-
tute, propagands avalysis wes a wide ranging investigation
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that explicitly encouraged students to probe major social
institutions of business ard government, paying particular
attention to how various points of view were presented
through the media of radio, fi{lm, and newspaper.

Zhe Declining Ispulse of Ethics

The popularity cZ oritical propaganda studies in
colleges and universities during the mid—1930s was a
short lived phenomencn. Criticsl analyses of the sccisl
structure were oconsistent with postwar disillusionment in
tha 1920s, and with Depression-era questioning of American
society. Howevex, in the late 1930s, as bwsiness fought to
regain its pceemiserce againet Depression-era attackers.
and as the nation pulled together against pexceived threats
from abroad, oritiosl probes into social ethics became luss
fashionsble.

As the 19308 drew to s close, and che darkest days of
the Depression passed, Aasrican business regained much
of its former confidemce, and a good measure of its past
credibility. Business organisations were no longer willing
to meintain silenvce in the face of social oritiocs who
offered challenges to beliefs., values, and practices
cherished by economic and pelitical eslites. By 1939, the
Advertising Federation of America was urging its affiliates
to campaign against textbcoks that contained critical
analyses of advertising. The Federation was particularly
displessed with the treatment of advectising given in
Professor Herold Rywgge's widely—uwsed book,

« Rugge's observations about
the tendency of advertising to menipulate the consumer, and
occasionally to misrepresent products., were false, the
Federation contended, sinoce advertising reduced prices by
sllowing mees production, and becauss advertising abuses
were infrequent.2l 1In 1940, the National Association of
Manufacturers commissioned Nalph W. Robey to survey major
textbooks. Robey contended that many books were "un-
American in tone and derogatory to the American form of
government and the capitalist systes.” Robey's main
objection to the textbeoks was that the books encouraged
students to adopt "a oritical attitude” toward current
affairs.22

The Institute for Propeganda Analysis becams a prom-
inent tasrget for those opposed to oritical anslyses of the
social struoture. In earvly 1941 the chief investigator for
the House Ua-American Activities Committee, Dr. J.B.
Matthews, announsed that the Institute had been under
investigation by HUAC in view of its slleged left-wing
bias. Matthews specifically disapproved the Institute's
earlier oritical review of the methods of HUAC, and he
sentioned instances where members of the Institute's board
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had taken public positions on such issues as aid to anti-
Franco refugees from Spain. After Matthews' brief announce-
ment, the Institute heard nothing more from the House
committee.23

In the increasingly tense political atmosphere of 1939-
1941, opponents of education that probed social ethics
often branded ethivcal analysis as pert of a conspiracy
to undersind dominant American institutions. Tbe March 1,
1941 newsletter of the New York State Boonoaic Council
warnaed of a broadly—-based "cogram of collectivizing the
United Statos™ by undsrmining private enterprise. The
Institute for Propuganda Analysis, the Progressive Education
Assoociation, textbook writers im social science "who have
caught the collectivist vision from B8oviet Russia,” such as
Professor Rugg, snd varous religious social action organisa-
tions, were identified as prominent co-conspirators.24
Others urnsympethetic with encouraging students to think
about social values could be even more inflamatory than the
New York Eoonomic Council. Clyde Miller, founder of the
Institute for Propaganda Analysis, was branded a communist
"fellow traveler™ for his work with the group. Martin Dies.
chairmen of HUAC, casvally referred to the Instituta's
educational director, Violet Bdwerds, as a red, » charge
that the president of Columbia University treated humorously
when he subseguently met her in the hallway.28

Bducators of the late 1930s and early 1940s 4id not
welcoms the political attecks on their efforts to include
in the currioculum discussions of social and political
ethics. Clyde Miller, foxr example, vigorously opposed the
effort tc link him to red totalitarianism by means of vague
innvendo. Fertunately, the social atmosphere was not yet
completely hostile for educators such as Miller. Harold
Lavine, editoriel director of the Institute, recelled that
while individuais and groups did not welcome the Institute's
oritical reviews ot their political efforts, their resoc-
tions were not partiocularly fearful given the lack of a
Cold Wer atmosphere to Justify sueh tactics as red-bait-
ing.26 Rducators vigorously resisted the soritics of
oriticisa. For instanve, in response to the charges of "un-
Aner icanisa™ in American textbooks., the Amsrican Committee
for Demcoracy and Intellectual Freedem created a committee
of promiaent social scientists to investigate the attack by
the National Association of Manufacturers. The ACDIF
thereupon campaigned ageinst the textbook investigations—of
HUAC, axguing that educational standards, not political
orthodoxy, should govern the writing and selection of school
materiaile. 27

M the sems time that educators were overtly defending
ethical sorutiny of contempocery society, a subtler force
was at work within academe to discourage the formerly
vigorous interest by academicians in the ethics of society's
stzructures and communication practices. Since World War I,
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the movenent to make social science research appesr more
similar to work in the natural sciences had gained consider-
able ground. The prestige of the newer, more desoriptive,
and less explicitly evaluative social research was growing.
Furthermoxre, the move to conduct social research acoording
to experimental and statisticsl mssthods was sunported by
grants from governaent and prcivate business.

The rise of statistical-experimentalisa in socisl
science acted to dampen interest by acedemicians in social
ethics. This tendenocy is clear in communication rossarch.,
as when Hadley Cantril, first presideant of the Institute
for Propaganda Anelysis, worried about having his name
connected to an acticle in Propegands Anslysis that compered
the private ownership and control of Americsn broadcasting
to the systems of Britain and Gecmeny. Cantril was con-
cerned that his seeming to evalucte the structure of
Amer ican broadcasting might jeopardisze his winning renewal
of a contrsot from the Roockefeller Foundation for survey
reseazch on the mass media. 28

Positive institutional inducements for survey and
experimental communication reseerch acoslerated during World
War II, when the Rockefeller Foundation supported content
snalysis of enexy communications, and when the Aray estab-
lished a Research Bcanch that conducted surveys and exper-
iments to halp evaluate the effectiveness of the Acmy's
training and morale programs. The proven usefulness to an
institutional rponsor of the ostensibly value-fres wartime
statistical-empirical research made the newer research
methods dominant in the postwar period.

The effects oriented resesrch was organised so as to
help the preducer of communication, as opposed to the
devotion of the 1930s propaganda studies to aiding consumers
make sense of appeals directed to them. While the newer
resssrch astheds were far from value free—because thay
tacitly accepted the validity of existing patterns of
organisation and control-—the statistical-empirical research
nethods nevertheless subordinated ethical issues by giving
thea little, if any, explicit attention.

The new opportunities for postwar acsdeomic social
scientists to ocomduct prestigecus resesrch while, at the
sane time, avoiding asking tzroubling guestions about the
social struocture, cams at an fortuitous moment. For during
the postwer ysars. the social atmosphere wes not hospitabdle
for searching inguiries into the desirability of America's
social stzuctures and so: ial practices. While the effort
to connect ecedemic studies in social ethics to Russian
bolshavisa was by no meens newy the mood of postwar America
was more receptive to such appeals. Around the world, the
sdvancing spectre of commwnism wes made real by the fali of
China to the red armiss of Meo Tse-tung. Charges that the
advance of communism abroad and at home wes due to the work
of domestic subversives were fueled by the convioction of




Alger Hiss on charges of perjury stemming from his having
evidently pessed State Depertmeat documents to & communist
agent. Worries about the nation's external and internal
security lent credibility to thosa whe endeevored io rid
education of oritical, ethical anslysis.

Proainent ameng the tactics used to discourage evalua-
tion of contemporary society were personal attacke on the
educators., and cfforts to censor the educational meterial.
Kirtley Mather, the Harvard geologist and former president
of the Inatitute for Propagende Analysis. wes one educator
so slandered. lNotwithstanding his life-long prominence as
8 Baptist lay leadez, and his reputation as an academic
scientist and educator, Mather suffered many anonymous
and/or vague accusstions as to his loyelty during the twenty
years after World War II. The most widely-distributed
attsck on Mether came with his inclusion in a list of 350 so-
called "dupes and fellow travelecs™ pvepared by Life
magasine, o roster that also named Albert Einstein and
Leoneard Becnstein. The Life and other charges were based on
the tactics of innwendo and guilt by sssociation, in which
figures such as Mather were attacked for their stands on
Public issuves, or for having connections to groups that were
later shown to include communists as members.29 When Mather
was elesoted prewident of the Americen Association for the
Mvancement of Science., Benator Joseph MoCarthy., twisting
Mather's zecord of active, opem participation in politics.
tashioned the charge that his election constituted evidence
of “"Communist infiltratiom into the ranks of science."30

In addition to attacking eduontors, foroes opposed to
oritical social analysis levied oharges against various
textbooks. Taxtbook censorship campaigns., often based on
impzobable allegations, were rampemt during the 1940s and
1950s. 1In the atecsphere of MoCarthyism, it was possible to
gein a hearing for virtually any charge that a book was part
of the communist plot, as when one member of the Indiana
Touxtbook Commission called for removal of Robip Hood in view
of its alleged promotion of communist dootrines. In Texas.
8 1983 law regnired thet for s textbook to be adopted, its
author had to swear an cath that he or she had nsver been a
member of the Communist Party or other group listed as
subversive by the U.8. Attorney General.31l

Ethics in the Contesporarv Currioulum

The place of ethics in todey's classreooms caa be only
desoribed as ambiguous. This ambivalent role of contempor-
ary ethical analysis owes to the legacy of 1940s and 1950s
anti-critical trends, on which has been superimposed 1960s
and 1970s political activism. The existence of contradic-
tory ismpulses regarding ethical education easily may be
discerned. On the one hand, & number of trends encourage




educators to include ethical analyais in their instruction.
One trend favoring an open-minded scrutiny of society is
thet vague MoCarthyesgque charges today are less effective as
meens to discredit advocates and arguments. MNcCarthy,
himself, is almost universally discredited, and uses of his
favorite tactics of innuendo and guilt by association
invariably bring the odium of "McCarthyisa™ upon their
users. The weskening of the smear tactic crestes a climate
"in which one faces less risk in probing below the suface of
contemporacy issvues ~»nd institutirns. The acceptability
of critical anslysis today, in theory if not always in
practice, is illustrated in President Ronald Reagan's
advioe to a group of coll¢je students that youth should not
take statements, even from the president, at face value,
but, rather, should check them ot. 32

Basic to the recent rehabilitation of ethical analysis
wes the rediscovery, during the Vietnam and Watergate
episodes, of the social value of probimg analysis of the
ethios of sdvocates, institutions, and arguments. The
reavakening of the public te the notion that leaders may be
ignorant., mey harbor base motives, and may lie, inspired
educators increase their attentiom to social ethics. This
tendency is wel! i{llustrated by Vietnam—era Teach-ins, and
by an anecdote related by Howerd Kahene in the preface to
his 1971 text on [osic and Contemmorary Rhetoric. Krhane
desoribed a class in which he was "going over the (to me)
fascinsting intriceacies of the predicate logic guant if {er
rules,” when "a student asked in disgust how anything he'd
leacned all semester long had any bearing whatever on
President Johnson's decision to escalate in Vietnam."33 1In
the speech communication field, the new market for ethical
analysis was met by studiec in contemporary rhetorical
ocriticism.

While the upheavals of the '60s and '70s created a
renswed acceptablity for searching inquiries into the
nature of nodern society, the politics of recent years has
seen the anti-oritisal trends continue, though in aitered
form. In the field of communication., just as the move to
“"value free” studies ia the 1940s dampened interest in
probing the moral aslements of the ocossuniocstion industry,
today's effort to mest students' demands for relevant
vooationel experience ducing the college years., acts to
divect attention from ethisal issues. Review of today's
ocommunicat ion textbooks shows that considarations of the
ethicsl import of the communication industry—-its struc-
tures, pattesno of control, relation to political democracy.,
and impact om social wolfsre—are not treated as a crucial
topios that deserve ome er more chapter-length treatments.
Ethical matters typically represent an occasional aside, or
stage whisper, in our instructional literature. Ironiocslly,
the best known oritique of educational vocationalisam in our
owvn tield, Donald Bllis' essay ¢n "The Shame of Speech
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) Communication,” faults applied organizational cosmunication
more for its failure as pure research than its disintersst
in thc broad ethical questions raised by the communications
of modern business and government.34

[ Moviag beyond the communication curriculun, tbs chietf
disinoentive to Classcoom trestments of social eikics stems

} from conteaporary pelitical msachinations. Whereas educstors

: in the 19478 and 19350s had mainly to contend with righist

[ charges of un—imericanisa—and in t).: csse of certasin

| literature, the accusation of obscenity—the teachor of 1985

F feces demands from 8 variety of soocial groups that harbor
strong political interests about what should and should not

| be taught. MNo one who submitted manuscripts to acadeamic

»» journals or commeccial text pullishers in the last ten years

3 is unaware of the charge that certain linguistic usages are )

: “"sexist.” MNe!l Festman, editor of BIC., recently zeprinted

| and discussed a number of letters he continues to receive
from readexrs who demend that the jourmasl adopt their views

| on the proper use of pronouns. The letter writers both

| tabulated the offensive forms amnd offered advice on style
books that handled the matter correctly.35 From Longview.

[ Texas, Mel and Normen Gabler's Educational Research Analysts

| organizatiocn todsy sends out reports on school books-

¥ werning state textbook committees about imuworal literature.
and historical narratives which deviate frox “traditional

' Americal velues.” A typical objection wes that a history
text might "arouse racisl temsionc”™ by devoting too much

| space to the topic of slavery, an institution long ago

| eliminated.36 Nearly everyones is familiar with the 1981

| court challenge to the Arkansas law that reguired “"orea-

; tion-science," (i.e., the theory of creastion based on the

: account given in the book of Oanegis) to be given "bal-
anced treatment™ (with reepeot to evolwtion) in science
classes. The lav wes overturned by U,8. Distrioct Judge

William R. Overtom who found that oreation-science was

: religious docme thinly mesked as science. 37

In t2day's socio-pelitical atmesphere., ssemingly

F wveryons hes ideas on waat consitutes an appropriately

written textbook. 3~ liacold Miller, C.E.O0 of Houghton
Mifflin, points cuc. "nobody wins all the battles™ in

| toxtbook adoption struggles that are waged in the pluralis-

i tic atmosphere of contemporary politios.38 One occasional

: result of diverse shallenges to textbooks is the strategy

: of safety, that is, the effort to publish works that aim to
sffend a8 little as possible. When inoffensiveness is the
intent, the outcome cen be dull high school history texts.
or biology books thet use suphemisme for evoluticn. 39

_i In Septeaber 1965, William J. Bennett, U.S. Secretary

- of Edueation, ueged that American schools bridge the

) nation's diverse convictions snd intercsts to instill a

core of sueh Commen values as patriotism, self-discipline,

thrcift, hommsty, and the conviction "that there is a
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moral difference betweer the United States and the Soviet.
Union. "40 That Bennett addressed his remarks to an organi-
sation which opposes sex education and “"secular humanism,”
illustratez the problem of implementing his and anyone
else's vision of ideal ethical education. Whose ethics in
the classroom? In a diverse, pluralistic, constitutional
republic, based on virtually vniversal suffrage., thes
question is political as well as educational. The politics
of ethics inevitadbly surfaces every time a teacher enters a
social studies classroom, or s text writer faces blank

paper.
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